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BACKG ROUNI.

TRANSITIONS IN LATE ADOLESCENCE

Adolescence is a critical developmental period between childhood and early adulthood characterized

by continued growthlearning, and brain maturation. During this time, youth undergo remarkable

physical, neurodevelopmental, emotional, and social changes that may guide future health, social, and
well-being trajectories. In turn, these changes impact how youth think, feel keehave in the world
05FKfSX Hnnoo®d® C2NJ AyallyoOoSs e2dzikQa FoAtAdGASa
solving, and process information and stimuli in more nuanced ways are all a reflection of significant
cognitive changes that occur dag this period (Zarrett & Eccles, 2006). Adolescence may concurrently

be associated with increased rikking behaviours and emotional reactivity (Jaworska & MacQueen,
2015).

Youth also experience important changes in their social relationships dastlgscence, marked by
growing autonomy from parents and caregivers to other influential relationships, such as peers,
romantic partners, and other adults in the community (Zarrett & Eccles, 2006). At the same time, new
social roles and responsibilitieseaadopted (Scales et al., 2016). While these new roles may be
challenging, early conditions that propel young people on positive trajectories can also help them
navigate this challenging transition (Sca#¢sl., 2016). As such, youth can achieve positive
developmental outcomes when they are provided with opportunities, resources, and structures that
enable them to establish healthy behaviours and build skills to overcome advgmsiter et al.,

2021)

PRIORITIZING YOUTH MENTAL HEALTH ANBBMNEL L

Amid such substantive personal and interpersonal changes experienced by youth, adolescence reflects
a period of unequivocal strength and resilience; yet adolescence simultaneously represents a time at
which peak onset of mental illness is observed (Phidizd., 2019). A review of the \0fld Health
OrganizationWorld Mental Health Surveys found that half of all lifetime cases begin by aged 4
three-quarters by age 24 (Kessler et al., 2007). In the Canadian coptiextto COVIEL9, mental
illnessaffectedone in five children and youth, with 70% of Canadians first experiencing symptoms of
mental illness before the age of 18 (Georgiades et al., 2019).

The COVIH29 pandemic has further exacerbated the mental health impacts on youth, with a
significan rise in symptoms of anxiety and depression observed among young pgeepé more so,

it appears, than other age groups; disproportionate effects may be attribueglart, to increased
difficulties accessing mental health services and the impacts obsclosures (Samiji et al., 2B2 As
such, providing timely, adequate, and appropriate support for youth to foster positive mental health,
well-being, and healthy development should be both an immediate andlernmg priority.
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THE YOUTH DEVELOPMENT INSTRU|

AN INTRODUCTION TO THE YOUTH DEVELOWYMEBNIMENTYDI)

The YDI was developed by the Capturing Health and Resilience
Trajectories (CHART) kabn interdisciplinary team of researchers The YDI:
led by Dr. Hasina Samjas a collaboration between the Faculty of
Health Sciences at Simon Fraser University Himan Early 1 Is a annualonline self
Learning Partnership at the University of British Columbia, and tt reported questionnaire that
BC Centre for Disease Control. aims to gather populatiotevel
youth developmental datan
their health, weHlbeing, and
experiences that may
contribute thereta It is not an
individual assessment or
diagnostic tool.

Qonsists of 5 dimensions
related to positive yout

The YDI collects populatidavel youth development data that may
be broadly used to better understand the developmental trends
health, and wé-beingof adolescergin British Columbia (BC). The
YDI is administered annually in schools across BC. Since piloting
2020, the CHART Lhbs worked to expand capacity to incluomre
school districts; cumulativelpver 26,000youth in BC have
participated in the YDI to datd-{gure J.

The development of the YDI has been an iterative process. Each development: Social and

we seek feedback frompouth themselves (through focus groups, Emotional Development, Social
student feedback surveys, and our YWouthAdvisory Coungil our Welkbeing,Learning

Provincial Advisory Boardnd community partners in the fields of Environment and Engagement,
education, health care, and youth mental health advocacy to Physicabnd Mental WeH
improve the instrument and its relewce Thus, the YDI is updated being and Navigating the

from year to year. Any changes from previous years are noted World.

throughout the report. Is ®mpleted bysecondary
Extending the work ahe Human Earlyearning | NIi y St K students across the province
Early Development InstrumegEDI) andiddle Years Development from Jamary- March of the

Instrument(MDI), the/ 1 | w ¢ YDItodtiu@s developmentf a academicschool year.
populationf S@St fAYy{1 SR RFEGFasSid GKI
well-being and how we can act to better support their thriving.

2020 2021 2022
PHASE | PHASE 2 PHASE 3

youth youth youth

school districts school districts school districts

Figure 1 Annual YDI collection
history between 2020 (Phase 1)
and 2022/2023 (Phase 4). In
2023, 28 independent schools
across the province also took
part.
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https://chartlab.ca/people/
https://chartlab.ca/people/#provincial-advisory
https://earlylearning.ubc.ca/monitoring-system/edi/edi-overview/
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A SNAPSHOT OF THE YDI

The YDI questionnaire collects data across itsdexelopmental dimension&ach dimension is
divided into domains, eacbf whichcontain a set of subdomains that ask youth questions about
specific emotions, thoughts, perspectives, behavipansl experiences. This organization is depicted
in Figure2. Please not®nly a select number of subdomains are displayed in the graphic below.
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Figure 2 YDI dimensions, domains, and subdomains
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MAPPING YOUTH TRAJECTORIES

Creating a series of populatidavelguestionnaireghat may be used to collect longitudinal data on

youth development enables us to capture information at critical transitional points from birth to young
adulthood. The EDI serves as the bedrock for this comprehensive monitoring system, having been used
provinceg ARS aAyOS unnam (2 3IIFGKSNI RFGF Fo2dzi OKAf RN
MDI and the YDI subsequently follow these youth trajectatiesughout middle childhood, early
adolescence, and late adolescer{Eggure 3. Each of these agstionnaires provides a deeper

understanding of the contexts in which children are living, growing, and leaamddpow these

contexts and experiences relate to their health and veling over timecreating a childievelopment
monitoring system

EARLY MIDDLE YEARS YOUTH
DEVELOPMENT DEVELOPMENT DEVELOPMENT
INSTRUMENT INSTRUMENT *. INSTRUMENT

MID-KINDERGARTEN GRADES 4-8 GRADES 10-12

@
A EDI MDI YDI

BIRTH CHILDHOOD YOUTH YOUNG ADULT

Figure 3.Data collection instruments for youth trajectory mapping.

EARLY DEVELOPMENT INSTRUMENT (EDI)

Completed by Kindergarten teachers for students in their classes in February, the EDI questionnaire

I3 GKSNE RIGIF | 062dzi OK %inRvwBngonant danjaibd: dhysical hédkh add® Y LIS
well-being, language and cognitive development, emotional maturity, social competande

communication skills and general knowledge. The EDI questionnaire has been used prad@ce

since 200X Janus & Gbrd, 2007)

MIDDLE YEARS DEVELOPMENT INSTRUMENT (MDI)

Completed by children in Grade4al8, the MDI questionnaire gathers data about childeard early

I R2 f S &didlnd &nibtional development and weting, connectedness with adults at home,
schal, and the neighbourhood, peer relationships, nutrition and sleep, school experiences, and time
use during afteischool hours. It asks them how they think and feel about their experiences both inside
and outside of schooDeveloped in 2006, the MDI iswomplemented across BC, Canada, and
internationally(SchoneriReichl et al., 2012)

YOUTH DEVELOPMENT INSTRUMENT (YDI)

Completed by youth iGrades 10 td 2 from Jamaryto March, the YDI further explores the
environments, experiencesind health anavell-being2 ¥ . / Ofiom & 2 dizDWOPspective as
they navigatdate adolescence and enter young adulthood. Tihfsrmationis essential for a range of
decisionmakers and service providess it provides more detailed insight into the actionatticould
be taken toward improwmg youth well-beingoutcomes.Developed in 2020, the YDI is being
implemented in BC school distridad independent schoolscross alfive health authorities.
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THE YDI & THE BC CURRICUL

The YDI illuminates both youth development and veeling complementing / Qa | LILINR I OK
learning.

Table 1 Examples of YDI connections to BC Curriculum

Subjector Core

YDIDomalr(s)or Curriculum Connection
Subdomain(s) Competency

Future goals
Purpose and
meaning

Growth mindset
Opportunities for  Lifelong learning fosters careéfe opportunities.
skilldevelopment

A sense of purpose and career life balance supp Career Life
well-being. Connections

= =

= =

Career Life
Education
Cultivating networks andeciprocal relationships
can support and broaden careéfe awareness anc
options.

Supportive adults
Peer relationships

= =

Questioning what we hear, read, and view
1 Civic engagement contributes to our ability to be educated and

engaged citizens.

. _ Composition 11
Perspective taking

Views on
multiculturalism

= =4

People understand text differently depending on
their worldviews and perspectives.

Understanding how political decisions are made

critical to being an informed and engaged citizen ekl Sl I

1 Civic engagement

Students who are personally aware and

T Emotlo_nal responsible take ownership of their choices and

regulation . :

. actions. They set goals, monitor progress, and

1 Externalizing . . .

behaviour understand their emotions, using that Personal Awarenes

ehaviod understanding to regulate actions and reactions. EEE R RS HTL

1 General sek Students who are personally aware and

concept responsible have a sense of seifrth and a
1 Helpseeking growing confidence in a variety of situations.

The YDI aligns with the BC Ministry of EducdtioiR / K % MeRtal HéalMBh Schools Stratedy
sharing YDI findings @gn 2 dzii K Sbpmek,hi&aihf and welbeingthrough these reports, we believe
YDI indicatrs can support schools in assessngrallstudent health and welbeing We encourage
schools and communities tese YDI findings to workith students to implement health and well
being improvement strategieg he YDt¢an be used to inform budgetinglanning, and allocating of
resources for the next school year.
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https://curriculum.gov.bc.ca/curriculum/career-education/all/career-life-connections
https://curriculum.gov.bc.ca/curriculum/career-education/all/career-life-connections
https://curriculum.gov.bc.ca/curriculum/career-education/all/career-life-education
https://curriculum.gov.bc.ca/curriculum/career-education/all/career-life-education
https://curriculum.gov.bc.ca/curriculum/english-language-arts/11/composition
https://curriculum.gov.bc.ca/curriculum/social-studies/11/explorations-in-social-studies
https://curriculum.gov.bc.ca/competencies/personal-and-social/personal-awareness-and-responsibility
https://curriculum.gov.bc.ca/competencies/personal-and-social/personal-awareness-and-responsibility
https://www2.gov.bc.ca/assets/gov/erase/documents/mental-health-wellness/mhis-strategy.pdf

2022/2023 RESULT

ABOUT THE DATA

This report contains data from studerftom 28 school districts an@8independent schoal primarily
in Grade 11who participated in the 202/2023 YDI Thesepatrticipatingdistrictsare listed below.
Please note that tesedataare from aselect numbeof districtsandare notnecessarily
representative of all BC students.

Figure 4.School districts in BC participating in 2022/2023 YDI.

6 RockyMountain 42 Maple Ridge & Pitt Meadows 59 Peace River South
8 Kootenay Lake 43 Coquitlam 60 Peace River North
19 Revelstoke 44 North Vancouver 61 Greater Victoria
22 Vernon 46 Sunshine Coast 64 Gulf Islands
23 Central Okanagan 47 Powell River 70 Pacific Rim
33 Chilliwack 48 Sea to Sky 71 Comox Valley
34 Abbotsford 49 Central Coast 81 Fort Nelson
39 Vancouver 51 Boundary 82 Coast Mountains
40 New Westminster 53 Okanagan Similkameen 99 Independent Schools
41 Burnaby 54 Bulkley Valley

Tomeasure the degree to which youth feel or engage with a certain phenomenon, most of the YDI
subdomains use scales drawn from existing measures that have strong reliability and validity evidence
F2N) dzaS 6AUGK @2dziKd | & a OstdteBeénts Dat gk yodthitéirespoRd | & S (i
with a numeric Likertype response option.

L 2dziKQa NBaLRyaSa gAlKAY (GKSaS adzoR2YFAya | NB
guestion into a numeric score and 2) adding these scores across the questiuted in the scale.

Each report includesubdomainresultsfor youth ina particularschool ordistrict as well ayouth in all
participatingschools

Q)¢
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LargerschoolsoRA a G NA Ol aQ NBadzZ Ga Attt 0S Of 2aASNJ (i2 20
higher proportion of the total YDI sampl€he results for each measure exclude data from students

K2 RAR y20 NBaALRyR (2 GKS &aI0% 0% BRS R afofiaByNS & VIR K 2
subdomain that has fewer than five respondents in high, medium, or low category, we have reported

the mean(average)coreon the scaldor the school or district instead.

Slected sibdomains that arestatistically differenfrom the other participating schools on averagee
highlightedin Summary: Strengths & Areas of Foonpage37. Strengthsepresentspecific

subdomainsn which your school or district excels, identified by those subdonairvshich your

school ordistrictQ @utcomes arestatisticallyhigheron averag compared to other participating

schools Areas of Focugpresent subdomainen whichyourd OK 2 2 f  2ddtcoméasédrél NA O Q a
statistically lowemon averagecompared to other participating schools.

Selected subdomaingeported herewere chosen incollaboration with ouischool/districtpartners
Changes iryDI subdomaingom previous yearssuch agenaming some subdomairs changes to
scales ardlaggedin the TechnicaNoteson page40. YDI subdomains that also appear on the MDI are
marked with an asterisle(g.,general seliconcept); a note is included for subdomains that also
appear on the MDI, but are named slightly differently (esghool environmerjtor if the subdomain is
similarbut notthe same(e.g.,reduced number of items)

HOW THE RESULTS ARE SCORED

The YDI usd$iree primary categories of questions to measure subdomattiggeement Questions,
Rating Questiongnd Frequency QuestionSubdomains containingther unique questiorscales for
example, theGeneralized Anxiety Disordesittm (GADB2) scaleare described ithe results section.

AGREEMENT QUESTIONS

Youth mayindicate their level of agreement with a given AGCREEMENIFORTIONS
statement. For example, students were presented with the Y INBS | f
following in the Loneliness subdomain: Y INBS | f
w52y Qi 3
W5 A&l S
W5Aal

Please indicate your agreement or disagreement with edch
the following statements

S
S

I NB
I NB

1. aL FSSt t2yStecs
2.aL 2FGSy F¥SSt tSTG 2dzi¢
3. Aa¢CKSNE A&a y2 2yS L TFSSt¢

RATIN®PTIONS
RATING QUESTIONS

Qbdomainsmayask youth to provide a rating. For example,
youth were asked the following in the General Health WD22RO

subdomain: WCI A ND
In general, how would you describe your health? Yt 2 2 N

© Dr. Hasina Samiji, 2023 PAGE 1



FREQUENCY QUESTIONS

Subdomains may ask how frequently youth engage in certain E=RCAVILR=RS =010 SN (aAe] =
activities or behaviours. These subdomains each contain thei

o . . 0 days
own frequencyspecific scal¢hat is reported accordingly. For 1 day
example, youth answered the following in the Physical Activit 2 days
subdomain: 3 days

How many days in a usual week are you physically active? 4 days
5 days
6 days
7 days

HOWTO INTERPRET RESULTS
Inmost cases,sdzZRSYy 148 Q adzoR2YlI Ay &a02NBa INB OFGS3az2NAIT S|

0% 25% 50% 75% 100%
L 1 1 1 ]

SCORING

W Highy { 02 NB a wy ez 27 0K Medium 275

6Sd3IP xmH 2dzi 2F MmMpoO ’
Low 16%

MediumY xc > | YR fym: 27

6SPID xp G2 fmMH 2dzi 2

Low. Scores <60% of max value
(e.g. <9 out of 15)

e.g.,selfconcept
EXAMPLE INTERPRETATION:

49%o0f youth reported that they havligh selfesteem (Filled purple bars indicates schawldistrict
specific results; black vertical line indicatee averageof all participating district.

FOR SCHOOOR DISTRICWSTH SMALL SAMPLES

In casesvheresample sizewere insufficient to reporthigh, medium, and low results fandividual
school ordistricts, wereported the mean (average) for studer@sponse®n a 11-point scale on which
0 =Lowand 10 =High. For scales that ask about frequencies (days or hours), O reprdsevsand 7
representsVery Oftenlf most students participated in the YDI at your schgou can havereater
confidence that theaverageYDlscores in your reportare similar tathe average in your school
population If only a small number of students took part in tHB®I this year, please keep in mind that
the average may not reflect the average in your general schamligtion.

© Dr. Hasina Samiji, 2023 PAGE 2



DEMOGRAPHICS

POPULATION
Total Sample 182
AGE

16.7 (0.4) yearémean, SP

GENDER IDENTITY

Boy or man 41% Nonbinary 1%
Girl or woman 58% In another way 1%
Straight or heterosexual 78% 2SLGBTQIA+ 22%
Arab @ South Asian 1%
Black 2% Southeast Asian 2%
East Asian 3% West Asian (0]

Indigenous 18% White 69%
Latino @ Other 7%
Born in Canada 92% Born outside of Canada 8%
English only 82%
English and other language(s) 15%
Other language(s) only 3%
Physical or sensory disability (e.g., use a wheelchair, vision impait 4%
Mental health condition (e.gdepression, eating disorder, ADHD) 35%
Learning disability (e.g., in reading, writing, or mathematics) 14%
Chronic health condition 7%
Other condition 9%
No health condition or learning disability 49%

{GdzRSy ia O2dz R aaSt $édentdgésimaylnddiugpito grdatedithare200i K S NB F 2 NB
PARENT/GUARDIAN EDUCATION

Graduate or Professional Degree (e.g., Masters, PhD) 8%
University degree (e.g., Bachelors) 22%
College program (e.g., diploma, certificate, apprenticeship) 22%
High school oless 18%
L R2Yy Qi (1y29 30%
High 31%
Medium 46%
Low 23%

© Dr. Hasina Samiji, 2023 PAGEL3




DEMOGRAPHICS DESCRIPTIONS

POPULATION

Total number of students whose data are included in this report.
GENDER IDENTITY

Youth selectedvhich best describes their curregender identity cboy or mang girdior womang

ay 2y 0,8 yé@nMiidther waye

SEXUAL ORIENTATION

Youth selected whichest describes their sexual orientatiand could select more than one category

29 GBTQIAincludes those who identified as gay or leshiaisexual, pansexual, queersexual
questioning/unsureandIndigenous participants who described themselvesnasspirited.

RACIAL IDENTITY

The YDI question about racial identity comes from@wedance on the Use of Standafds Race
Based and Indigenous Identity Data Collection and Health Reporting in Gapadafrom the
Canadian Institute for Health Information (2020)

We know that people of different races do not have significantly different genetics. But, our race still
has important consequences, including how we are treated by different individuals and institutions.
Which race category best describes you? Check all that.apply

Indigenousncludes those that identify as First Nations, Métis, or Inuit desdéfridigenous is
selected, youth are invited to share what group they most identify and the name of their nation.

Please note thathe YDI project will never publicly report YDI data for Indigenous children, nor
use it for comparison, without engagemenpjproval of Indigenous partners. Data are used to
support Indigenous setietermination toward improving developmental outcomes for
Indigenous children.

Arabincludes for example thosewho identify as EgyptignSaudi Arabiargr Lebanese descent.

Blackincludes for example thosewho identify as African, Afr&Caribbeanpr African Canadian
descent.

East Asiamncludes for example thosewho identify as Chinese, Korean, Japaneselaivanese
descent

Latinoincludes for example thosewho identify as Latin American or Hispanic descent.

South Asiamncludes for example thosewho identify as Indian, Pakistani, Punjabi, Bangladeshi, Sri
Lankanpr Indo-Caribbean descent.

Southeast Asiamcludes for example thosewho identify as Filipin, Vietnamese, Cambodian, Thai, or
Indonesian descent.

West Asianncludes for example thosewho identify as Afghan, Iranian/Persigor Turkish descent.
Whiteincludes for example thosewho identify as European descent.

Otherrepresents those who identifyith categories not listed above

© Dr. Hasina Samiji, 2023 PAGE4


https://www.cihi.ca/sites/default/files/document/guidance-and-standards-for-race-based-and-indigenous-identity-data-en.pdf
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NEWCOMERS
Youthindicatedwhether they were born in Canada or outside of Canada.
LANGUAGES

Youthselectone of the following categories describing thiist language(slearnredathomed 9 y 3f A a K
only,¢ @& 9 y 3 bthedaiguage($t or & h i Krydkgés)only.é

HEALTH CONDITIONS

Youth selected any health condition(s) that thegyhave including physical or sensory disabilities,
mental health conditions, learning disabilities, asfdonic health conditions. Other conditions that do
y2i Frft Ayid2 (GKSasS T2dz2NJ OF 4S3I2NASa YI& 0SS NBO?

PARENT/GUARDIAN EDUCATION

Youth seleadthe highest level of educatioaf at leastone parentguardian. Theparentguardian
with the highestlevel degree is reported here.

FAMILY AFFLUENCE

Family affluence was measured using the Bamifluence Scale (Currie et al., 20@GB)alidatedscale

that contairs youthfriendly indicators of socioeconomic statu® example owning a vehike,

number of family vacations per ygaFamily affluence is categorized as low, medium, and high based
on the sum score across all socioeconomic indicators.

© Dr. Hasina Samiji, 2023 PAGES



SOCIAK EMOTIONAL DEVELOPM

Social and emotional development encompasses the
knowledge, attitudes, and skills involved in emotional
management, positive goaletting, healthy relationship
development, responsible decisianaking, and effective
problemsolving (Mahoney et al., 2020)hese competencies
are necessary for successfully navigating the social and
emotional challenges that accompany the period of youth an
emerging adulthood.

Social and emaotional
development on the YDI has
three domains:

Social and Emotional
In addition to supporting positive youth development and we Competence

being (Llama®]dz et al., 2022), liter social and emotional Identity

skills are associated with lower levels of mental iliness, Cognitive Domia
behaviaural disorders, and conflict with others (Sancassiani €
al., 2015). References for the survey items can be found in tl
Referencesection.

*Subdomains that includéhe same items as the MDI

SOCIAL AND EMOTIONAL COMPETENCE

EMOTIONASBELIREGULATION

, 2dzi KQa f SedtSith statderttshibhbt Sow they
regulate their emotions. High 23%- |

SeadVley OFtY YeaStF T Rz2eay 6 | 36%-l
*called SeHRegulation (ShofTerm) on MDI |

0% 25% 50% 75% 100%
L 1 1 L ]

Low 36%
Note: This indicator was measured differently from 2021/2022.
Please refer to Technical Notes for change.
PERSPECTIVE TAKING 0% 25% 50% 75% 100%

,2dziKQa tS@St 2F | ANEBS Yy _ u
2 AYFI3IAYS | arddz dAz2y FNR) Fioh 51fﬂ-

eg.® KSYy LQY dzLJaSid 6A0GK &azy§  Medum 33%
in their shoes for avhile £ Lo 6%
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EMPATHY 0% 25% 50% 75% 100%
L 1 L L J

Empathy is the experience of understanding and sharing the , .
feelings of others. rian 65&-

e.g., "l care about the feelings of others." Medium  20% .|

Low 15% |
PROSOCIAL BEHAVI®UR 0% 25% 50% 75% 100%
Prosocial behaviour refers to actions that benefit others. High  14% .
S @ 3 ldelped domeone who was hut

Medium 24%.

Low 62% |

GRATITUDE 0% 25% 50% 75% 100%

,2dziKQa £ S@St 2F | ANBSYSy
grateful about things in their lives.
SoIpr aL FSSEt GKIEY ] Fdz F2NJ Medum 25%

Low 9%

High 65%

EXT E R NAL I ZI N G B E HAVIO U R Average scale response (low participant number)

physical aggression. All students

L 2dziKQa tS@St 2F FANBSYSyl PacificRiml
externalizing behavioysuch as lack of ruiellowing and

S ® Jleak tihirlgs on purposé | YR aL t.82a8S

0 2 4 6 8 10

IDENTITY

GENERARELFECONCEPT 0% 25% 50% 75% 100%
L2diKoa €84St 2F FANBSYSyd 50%'-'| —
see and value themselves.

S & JrayEnerdl, | like being the way | @m. Medium 31°"'-

*called SeHEsteem on MDI Low 18% |
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PURPOSE AND MEANING

L 2dziKQa fS@St 27

meaningful life. High

So3oes gae tAFS KLa Ot S NJ Medum
Low

GROWTH MINDSET

,2dzikQa tS@St 27F | 3 N SeRgnde g

OK I y.&8(Revetss dedred)
*higher percentage = more growth mindset

is somethinghat IO Y Q i

Medium

Low

0% 25% 50% 75% 100%
L 1 1 1 ]

o

33%

27%

0% 25% 50% 75% 100%
L L 1 L ]

30%

o

38% |

COGNITIVEOMAIN

EXECUTIVE FUNCTING!

0% 25% 50% 75% 100%
L 1 L L J

L 2dziKQa fS@St 2F I IANBhyhes y i o 5°/||
cognitive skills, such as focusaitention, selfcontrol, and oo
working memory. Medium 22%.|

So3IPT ARAZAYNISOHRESR®@E O6wWwS IS NE

© Dr. Hasina Samiji, 2023

Low 73% |
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SOCIAL WEREING

Social welbeing assesses the quality and number of meaningf
relationships youth have with their peers, family, and different
community members. Positive and healthy social relationships [ESISEEIRITE o ple RRERRIIE
play an important role in promoting physical, mental, and domains:
emotiond health during and beyond youth.
° Peers
Community
°  Family

Forming and maintaining social relationships has long been
considered paramount to motivation and wdleing(Michalski et
al., 2020. References for the survey items can be found in the
Referencesection.

*Subdomains that includéhe same items as the MDI

PEERS

FRIENDSHIP INTIMACY

,2dzi KQa f S@St statdmeritshbabtieY S
closeness of their friendships.

eg.,6L KIF @S | G ¢t Stiedil cahialfto N Medium ~18%
when something is bothering nde¢

0% 25% 50% 75% 100%
L 1 1 L J

High 69%

Low 12%

PEER BELONGING
. 2 dzileefiod agreementvith statements aboutheir

caeenens e 1
senseof belonging to a social group.

0% 25% 50% 75% 100%
L 1 1 L J

eg, 6L FSSEf LINL 2F + 3INRM Medium  30%

together.£ Low  30%

COMMUNITY

SUPPORTIVE ADULTS IN THE COMMUNITY
,2dziKQa S80St 2F FANBSYS 0% 2% 0% 75 100%
supported they feel by the adults in their community.

S®IPT daLYy Y& ySAIKO 2 dzNK 2
adult who really cares about e

High 31%

Medium 36%

*called Supportive Adults ithe Neighbourhood on the Low 33% |
MDI
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SENSE OF COMMUNITY BELONGING

L 2dziKQa NI dGAy3a 2F GKSANI
community, including geographic community, cultural
community, etc.

S @ 3 fed a sense of belonging in my commuggity |
GL 1y26 6KSNB (2 32 Ay 0

LONELINESS

L 2dziKQa £ S@St 2F | ANBSYS
experiencing feelings of exclusion and social isolatior

So3adxr aL 2EGSy FSSt ST

0% 25% 50% 75% 100%
L 1 1 1 J

Medium 44% -

Low 17%

0% 25% 50% 75% 100%
L 1 1 L J

High 17%.
Medium 26% .l

Low 56% |

FAMILY

SUPPORTIVE ADULTS AT HOME

,2dzikKQa tS@St 2F | ANBSYS
supported they feel by the adults at home.

A

S®a P> daLYy Y& K2YS3I GKSNE
who listens to me when | have something to say

EATING WITH ADULTS

How often youth reported eating més(or snacks) with
parents or another adult family member

© Dr. Hasina Samiji, 2023

0% 25% 50% 75% 100%
L 1 1 L ]

Medium 15% ll

Low 9% |

0% 25% 50% 75% 100%
L 1 1 1 ]

6-7 daysiweek 54% -
4-5 days/week 25% .

0-3 daysiweek 22% |
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LEARNING ENVIRONMENENGAGEMENTT

Given the significant time spent in the learning environment, tt
RAYSyarzy asSsSia G2 dzyRSNREGL Y
including their academic growth and opportunities, their schoo
environment, and the broader school community. School
connectedress has been shown to be important for promoting
academic achievement and averting negative behaviours (Cet
for Disease Control, 2009).

Moreover, it is an actionable area to enact positive changes in
youth wellbeing through increased opportunities, [guortive
adult-student relationships, and anhiullying programming.
References for the survey items can be found inRh&erence
section.

Learning environment and
engagement has four
domains:

Personal development
Schooklimate
Schoolkonnection

o
o
o
° Mental health in schools

*Subdomains that includéhe same items as the MDI

PERSONAL DEVELOPMENT

OPPORTUNITIES FOR SKILL DEVELOPMENT

,2dz0KQa £ S@St 2F FINBSYSyd gAlGK GKS adal as
useful later in life (like job skills and skills to care for others)...

XAYy &a0OKz22f ¢ X2dziaARS 2F &aO0OK
Average scale response (low participant number)
0% 25% 50% 75% 100%
1 ]

Don't agree or disagree  15%

All students

1 1
Agree a little 44%-

Disagree a little  12%

Disagree alot 6% | (') é zll é é 10
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EXTRACURRICULAR ACTIVITIES
Youth indicated which extracurricular activities they participate in and out of school, as well &
activities theywishthey could partake in.

. . X | wish | could do this
b OGABA &>

Activity
. , ..outside <« = . ..outside
(

Ky & of school ARY @ Ol of school
Educational lessons or activities
(e.g, tutoring, math, language 41% 19% 10% 8%
school)
Playing music/music lessons 24% 17% 6% 15%
Art lessons (e.gdrawing, painting) 30% 16% o 9%

Individual sports with a coach or
instructor (e.g, swimming, dance, 14% 37% 8% 11%
gymnastics, ice skating, tennis)

Team sports with a coach or
instructor (e.g. basketball, hockey, 30% 38% 7% 9%
soccer, football)

Playing computer/video games 8% 68% 5% 4%
Hanging out with friends Hperson 70% 80% 2% 9%

Hanging out with friends online or

19% 85% 2% 4%
on the phone
Exgrqsmg (outside of 2504 24% 6% 50
individual/team sports)
Volunteering 16% 47% 8% 10%
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Re!lglgus, spiritual, or faithased 504 19% 2% 6%
activities

Reading for fun 25% 49% 4% 6%

SCHOOL PROGR3A & WELIBEING
t SNOSy (Gl 3S 2F @&2dziK ¢K2 | IANBSR Wl ftAGHESQ
programs addtomyweb SA y 3 Y ¢

Music Team sports Individual sports
74% 81% 82%

Visual arts Performing arts Student leadership
79% 63% 64%

Life skills (e.g., trades, cooking Special interest clubs Gender and sexu#yi

alliancesclubst
75% 68%
78%
*among 2SLGBTQIA+ students

SCHOOL CLIMATE

SCHOOL SAFETY 0% 25% 50% 75% 100%
,2dz0KQa tS@St 2F | ANBSYS: Hihsw-l
safel i Y& 30K22f ¢ o
Medium 22%.
Low 18% |

SCHOOL ENVIRONMENT*

. A 2 A ~A A ~ 0% 25% 50% 75% 100%
L 2dziKQa €S9St 2F FANBSYS e G

social atmosphere of the school, including the High 26%. |
relationships and interactions between and amongst

Medium 34%
students and staff. -|

Se3Idr a¢SI OKSNE |y Rwithi  dzR- Low  40% |
NBaLISOG Ay GKAA aoOKz22f ¢
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*called School Climate on the MDI

SCHOOL START TIME oo 25 s 78 100%
2dzikQa tS@St 2F INBSYS! rarceaiot 315 [

school start time prevents me from getting enough agroeaitie 24% [}

é. f S S LJq) é Don't agree or disagree  17% |

Disagree a little  14% |

Disagree alot 14% |

VICTIMIZATION

How frequently youth reported experiencitgllying or harassment during the school year,
including physical, social, verbal, and/or cyberbullying.

Cyberbullying(e.g., online messaging) Physical Bullying (e.g., hit or kicked)
0% 25% 50% 75% 100% 0% 25% 50% 75% 100%
About every month or more 8% I About every month or more 4% |
Once or a few times  21% | Once or a few times  11% |
Not at all this school year 71% ‘ Not at all this school year 84% ‘
Social Bullying (e.g., exclusion, gossip) Verbal Bullyinge.qg., threatened, teased)
0% 25% 50% 75%100% 0% 25% 50% 75%100%
About every month or more  17% I About every month or more  15% I
Once or afew times  27% ‘ Once or a few times  23%
Not at all this school year 56% ‘ Not at all this school year 62% ‘
VICTIMIZATION Il 57%
Percentage of youth whawitnessedsomeone being witnessed someone being bullied or
bullied or harassed this school year harassed this year
44%

average for reporting districts
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SCHOOL CONNECTION

SCHOOBELONGIN* 0% 25% 50% 75% 100%

,2dziKQa fS@St 2F INBSY
sense of belonging at school.

(N

High 33%

Medium 37%

So3dx aL FSSt tA1S L oS¢
Low 30%
SUPPORTIVE ADULTS AT SCHOOL 0% 25% 50% 75% 100%
,2dzikQa € S@St 2F | ANBSYS . .
supported they feel by thadults at their school. g 49% -
So3ods a!'d Y& a0Kzzfszx GKE Medium 27%-l
I' 6 2 dZU YS € Low 28% |
MENTAL HEALTH IN SCHOOLS
PERCEPTIONS ABOUT MENTAL HEALTH IN SCHC 0% 25% 0% 75 100%

,2dzikKQa t£S@St 2F | ANBSYS
a0K22f Qa & dzirdgigdigineds hedith. A Y
Shdadbsr at S2LX S i Ye aokKz REER
KSI f K¢

High 54%

Low 14%

MENTAL HEALTH LITERACY

,2dziKQa fS@St 2F FANBSYS
know how to help a friend who is constantly feeling
G2NNASRZ ySNIB2dzas 2N R2g
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