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 BACKGROUND| x    
BACKGROUND 
TRANSITIONS IN LATE ADOLESCENCE 

Adolescence is a critical developmental period between childhood and early adulthood characterized 
by continued growth, learning, and brain maturation. During this time, youth undergo remarkable 
physical, neurodevelopmental, emotional, and social changes that may guide future health, social, and 
well-being trajectories. In turn, these changes impact how youth think, feel, and behave in the world 
ό5ŀƘƭΣ нллоύΦ CƻǊ ƛƴǎǘŀƴŎŜΣ ȅƻǳǘƘΩǎ ŀōƛƭƛǘƛŜǎ ǘƻ ǘƘƛƴƪ ŀōǎǘǊŀŎǘƭȅΣ ŜƴƎŀƎŜ ƛƴ ƳƻǊŜ ŎƻƳǇƭŜȄ ǇǊƻōƭŜƳ-
solving, and process information and stimuli in more nuanced ways are all a reflection of significant 
cognitive changes that occur during this period (Zarrett & Eccles, 2006). Adolescence may concurrently 
be associated with increased risk-taking behaviours and emotional reactivity (Jaworska & MacQueen, 
2015). 

Youth also experience important changes in their social relationships during adolescence, marked by 
growing autonomy from parents and caregivers to other influential relationships, such as peers, 
romantic partners, and other adults in the community (Zarrett & Eccles, 2006). At the same time, new 
social roles and responsibilities are adopted (Scales et al., 2016). While these new roles may be 
challenging, early conditions that propel young people on positive trajectories can also help them 
navigate this challenging transition (Scales et al., 2016). As such, youth can achieve positive 
developmental outcomes when they are provided with opportunities, resources, and structures that 
enable them to establish healthy behaviours and build skills to overcome adversity (Lerner et al., 
2021). 

 

PRIORITIZING YOUTH MENTAL HEALTH AND WELL-BEING 

Amid such substantive personal and interpersonal changes experienced by youth, adolescence reflects 
a period of unequivocal strength and resilience; yet adolescence simultaneously represents a time at 
which peak onset of mental illness is observed (Phillips et al., 2019). A review of the World Health 
Organization World Mental Health Surveys found that half of all lifetime cases begin by age 14, and 
three-quarters by age 24 (Kessler et al., 2007). In the Canadian context, prior to COVID-19, mental 
illness affected one in five children and youth, with 70% of Canadians first experiencing symptoms of 
mental illness before the age of 18 (Georgiades et al., 2019). 

The COVID-19 pandemic has further exacerbated the mental health impacts on youth, with a 
significant rise in symptoms of anxiety and depression observed among young peopleτeven more so, 
it appears, than other age groups; disproportionate effects may be attributed, in part, to increased 
difficulties accessing mental health services and the impacts of school closures (Samji et al., 2022). As 
such, providing timely, adequate, and appropriate support for youth to foster positive mental health, 
well-being, and healthy development should be both an immediate and long-term priority.  

 



© Dr. Hasina Samji, 2023                          PAGE   6 

 THE YOUTH DEVELOPMENT INSTRUMENT |  THE YOUTH 

DEVELOPMENT INSTRUMENT 
AN INTRODUCTION TO THE YOUTH DEVELOPMENT INSTRUMENT (YDI) 

The YDI was developed by the Capturing Health and Resilience 
Trajectories (CHART) Labτan interdisciplinary team of researchers 
led by Dr. Hasina Samjiτas a collaboration between the Faculty of 
Health Sciences at Simon Fraser University, the Human Early 
Learning Partnership at the University of British Columbia, and the 
BC Centre for Disease Control. 

The YDI collects population-level youth development data that may 
be broadly used to better understand the developmental trends, 
health, and well-being of adolescents in British Columbia (BC). The 
YDI is administered annually in schools across BC. Since piloting in 
2020, the CHART Lab has worked to expand capacity to include more 
school districts; cumulatively, over 26,000 youth in BC have 
participated in the YDI to date (Figure 1).  

The development of the YDI has been an iterative process. Each year 
we seek feedback from youth themselves (through focus groups, 
student feedback surveys, and our YDI Youth Advisory Council), our 
Provincial Advisory Board, and community partners in the fields of 
education, health care, and youth mental health advocacy to 
improve the instrument and its relevance. Thus, the YDI is updated 
from year to year. Any changes from previous years are noted 
throughout the report. 

Extending the work of the Human Early Learning tŀǊǘƴŜǊǎƘƛǇΩǎ the 
Early Development Instrument (EDI) and Middle Years Development 
Instrument (MDI), the /I!w¢ [ŀōΩǎ YDI continues development of a 
population-ƭŜǾŜƭ ƭƛƴƪŜŘ ŘŀǘŀǎŜǘ ǘƘŀǘ ǘŜƭƭǎ ǘƘŜ ǎǘƻǊȅ ƻŦ ./ ŎƘƛƭŘǊŜƴΩǎ 
well-being and how we can act to better support their thriving.  

  

The YDI: 

¶ Is an annual online self-
reported questionnaire that 
aims to gather population-level 
youth developmental data on 
their health, well-being, and 
experiences that may 
contribute thereto. It is not an 
individual assessment or 
diagnostic tool.  

¶ Consists of 5 dimensions 
related to positive youth 
development: Social and 
Emotional Development, Social 
Well-being, Learning 
Environment and Engagement, 
Physical and Mental Well-
being, and Navigating the 
World.  

¶ Is completed by secondary 
students across the province 
from January - March of the 
academic school year.   

 

  

Figure 1. Annual YDI collection 
history between 2020 (Phase 1) 
and 2022/2023 (Phase 4). In 
2023, 28 independent schools 
across the province also took 
part.   

https://chartlab.ca/people/
https://chartlab.ca/people/#provincial-advisory
https://earlylearning.ubc.ca/monitoring-system/edi/edi-overview/
https://earlylearning.ubc.ca/monitoring-system/mdi/mdi-overview/
https://earlylearning.ubc.ca/monitoring-system/mdi/mdi-overview/
https://chartlab.ca/about-ydi/
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A SNAPSHOT OF THE YDI 

The YDI questionnaire collects data across its five developmental dimensions. Each dimension is 
divided into domains, each of which contain a set of subdomains that ask youth questions about 
specific emotions, thoughts, perspectives, behaviours, and experiences. This organization is depicted 
in Figure 2.  Please note only a select number of subdomains are displayed in the graphic below.  

 
 

Figure 2. YDI dimensions, domains, and subdomains 
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MAPPING YOUTH TRAJECTORIES 

Creating a series of population-level questionnaires that may be used to collect longitudinal data on 
youth development enables us to capture information at critical transitional points from birth to young 
adulthood. The EDI serves as the bedrock for this comprehensive monitoring system, having been used 
province-ǿƛŘŜ ǎƛƴŎŜ нллм ǘƻ ƎŀǘƘŜǊ Řŀǘŀ ŀōƻǳǘ ŎƘƛƭŘǊŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀǎ ǘƘŜȅ ŜƴǘŜǊ ƪƛƴŘŜǊƎŀǊǘŜƴΦ ¢ƘŜ 
MDI and the YDI subsequently follow these youth trajectories throughout middle childhood, early 
adolescence, and late adolescence (Figure 3). Each of these questionnaires provides a deeper 
understanding of the contexts in which children are living, growing, and learning and how these 
contexts and experiences relate to their health and well-being over time, creating a child development 
monitoring system.  
 

 

Figure 3. Data collection instruments for youth trajectory mapping. 
 

EARLY DEVELOPMENT INSTRUMENT (EDI) 

Completed by Kindergarten teachers for students in their classes in February, the EDI questionnaire 
ƎŀǘƘŜǊǎ Řŀǘŀ ŀōƻǳǘ ŎƘƛƭŘǊŜƴΩǎ ǎƪƛƭƭǎ ŀƴŘ ŎƻƳǇŜǘŜƴŎƛŜs in five important domains: physical health and 
well-being, language and cognitive development, emotional maturity, social competence, and 
communication skills and general knowledge. The EDI questionnaire has been used province-wide 
since 2001 (Janus & Offord, 2007). 

MIDDLE YEARS DEVELOPMENT INSTRUMENT (MDI) 

Completed by children in Grades 4 to 8, the MDI questionnaire gathers data about children and early 
ŀŘƻƭŜǎŎŜƴǘǎΩ social and emotional development and well-being, connectedness with adults at home, 
school, and the neighbourhood, peer relationships, nutrition and sleep, school experiences, and time 
use during after-school hours. It asks them how they think and feel about their experiences both inside 
and outside of school. Developed in 2006, the MDI is now implemented across BC, Canada, and 
internationally (Schonert-Reichl et al., 2012). 

YOUTH DEVELOPMENT INSTRUMENT (YDI) 

Completed by youth in Grades 10 to 12 from January to March, the YDI further explores the 
environments, experiences, and health and well-being ƻŦ ./Ωǎ ȅƻǳǘƘ from ȅƻǳǘƘǎΩ own perspectives as 
they navigate late adolescence and enter young adulthood. This information is essential for a range of 
decision-makers and service providers, as it provides more detailed insight into the actions that could 
be taken toward improving youth well-being outcomes. Developed in 2020, the YDI is being 
implemented in BC school districts and independent schools across all five health authorities. 
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THE YDI & THE BC CURRICULUM 

The YDI illuminates both youth development and well-being, complementing ./Ωǎ ŀǇǇǊƻŀŎƘ ǘƻ 
learning.   

 Table 1. Examples of YDI connections to BC Curriculum 

YDI Domain(s) or 
Subdomain(s) 

Curriculum Connection 
Subject or Core 

Competency 

¶ Future goals 

¶ Purpose and 
meaning 

A sense of purpose and career life balance support 
well-being. 

Career Life 
Connections 

¶ Growth mindset 

¶ Opportunities for 
skill development 

Lifelong learning fosters career-life opportunities. 
Career Life 
Education 

 ¶ Supportive adults 

¶ Peer relationships 

Cultivating networks and reciprocal relationships 
can support and broaden career-life awareness and 
options. 

¶ Civic engagement 
Questioning what we hear, read, and view 
contributes to our ability to be educated and 
engaged citizens. 

Composition 11 
¶ Perspective taking 

¶ Views on 
multiculturalism 

People understand text differently depending on 
their worldviews and perspectives. 

¶ Civic engagement 
Understanding how political decisions are made is 
critical to being an informed and engaged citizen. 

Social Studies 11 

¶ Emotional 
regulation 

¶ Externalizing 
behaviour 

Students who are personally aware and 
responsible take ownership of their choices and 
actions. They set goals, monitor progress, and 
understand their emotions, using that 
understanding to regulate actions and reactions. 

Personal Awareness 
and Responsibility 

¶ General self-
concept  

¶ Help-seeking 

Students who are personally aware and 
responsible have a sense of self-worth and a 
growing confidence in a variety of situations.  

 

The YDI aligns with the BC Ministry of Education ŀƴŘ /ƘƛƭŘ /ŀǊŜΩs Mental Health in Schools Strategy. By 
sharing YDI findings on ȅƻǳǘƘΩǎ ŘŜǾŜƭopment, health, and well-being through these reports, we believe 
YDI indicators can support schools in assessing overall student health and well-being.  We encourage 
schools and communities to use YDI findings to work with students to implement health and well-
being improvement strategies. The YDI can be used to inform budgeting, planning, and allocating of 
resources for the next school year.   

https://curriculum.gov.bc.ca/curriculum/career-education/all/career-life-connections
https://curriculum.gov.bc.ca/curriculum/career-education/all/career-life-connections
https://curriculum.gov.bc.ca/curriculum/career-education/all/career-life-education
https://curriculum.gov.bc.ca/curriculum/career-education/all/career-life-education
https://curriculum.gov.bc.ca/curriculum/english-language-arts/11/composition
https://curriculum.gov.bc.ca/curriculum/social-studies/11/explorations-in-social-studies
https://curriculum.gov.bc.ca/competencies/personal-and-social/personal-awareness-and-responsibility
https://curriculum.gov.bc.ca/competencies/personal-and-social/personal-awareness-and-responsibility
https://www2.gov.bc.ca/assets/gov/erase/documents/mental-health-wellness/mhis-strategy.pdf
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ABOUT THE DATA 

This report contains data from students from 28 school districts and 28 independent schools, primarily 
in Grade 11, who participated in the 2022/2023 YDI. These participating districts are listed below. 
Please note that these data are from a select number of districts and are not necessarily 
representative of all BC students.  

 
Figure 4. School districts in BC participating in 2022/2023 YDI. 

 
6 Rocky Mountain 42 Maple Ridge & Pitt Meadows 59 Peace River South 
8 Kootenay Lake 43 Coquitlam 60 Peace River North 

19 Revelstoke 44 North Vancouver 61 Greater Victoria  
22 Vernon 46 Sunshine Coast 64 Gulf Islands 
23 Central Okanagan 47 Powell River 70 Pacific Rim 
33 Chilliwack 48 Sea to Sky 71 Comox Valley 
34 Abbotsford 49 Central Coast 81 Fort Nelson 
39 Vancouver 51 Boundary 82 Coast Mountains 
40 New Westminster 53 Okanagan Similkameen 99 Independent Schools 
41 Burnaby 54 Bulkley Valley   

 
To measure the degree to which youth feel or engage with a certain phenomenon, most of the YDI 
subdomains use scales drawn from existing measures that have strong reliability and validity evidence 
ŦƻǊ ǳǎŜ ǿƛǘƘ ȅƻǳǘƘΦ ! άǎŎŀƭŜέ Ŏƻƴǎƛǎǘǎ ƻŦ ŀ ǎŜǘ ƻŦ ǉǳŜǎǘƛƻƴǎ ƻr statements that ask youth to respond 
with a numeric Likert-type response option. 

¸ƻǳǘƘΩǎ ǊŜǎǇƻƴǎŜǎ ǿƛǘƘƛƴ ǘƘŜǎŜ ǎǳōŘƻƳŀƛƴǎ ŀǊŜ ǎǳƳƳŀǊƛȊŜŘ ōȅ мύ ŎƻƴǾŜǊǘƛƴƎ ǘƘŜƛǊ ŀƴǎǿŜǊǎ ǘƻ ŜŀŎƘ 
question into a numeric score and 2) adding these scores across the questions included in the scale. 
Each report includes subdomain results for youth in a particular school or district as well as youth in all 
participating schools.   
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Larger schools or ŘƛǎǘǊƛŎǘǎΩ ǊŜǎǳƭǘǎ ǿƛƭƭ ōŜ ŎƭƻǎŜǊ ǘƻ ƻǾŜǊŀƭƭ ǊŜǎǳƭǘǎ ōŜŎŀǳǎŜ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎ ǊŜǇǊŜǎŜƴǘ ŀ 
higher proportion of the total YDI sample. The results for each measure exclude data from students 
ǿƘƻ ŘƛŘ ƴƻǘ ǊŜǎǇƻƴŘ ǘƻ ǘƘŜ ǎǇŜŎƛŦƛŜŘ ƛǘŜƳ ŀƴŘκƻǊ ƛƴŘƛŎŀǘŜŘ Ψƴƻǘ ŀǇǇƭƛŎŀōƭŜΩ ŀǎ ŀ ǊŜǎǇƻƴǎŜΦ For any 
subdomain that has fewer than five respondents in high, medium, or low category, we have reported 
the mean (average) score on the scale for the school or district instead.  

Selected subdomains that are statistically different from the other participating schools on average are 
highlighted in Summary: Strengths & Areas of Focus on page 37. Strengths represent specific 
subdomains in which your school or district excels, identified by those subdomains on which your 
school or districtΩǎ outcomes are statistically higher on average compared to other participating 
schools. Areas of Focus represent subdomains on which your ǎŎƘƻƻƭ ƻǊ ŘƛǎǘǊƛŎǘΩǎ outcomes are 
statistically lower on average compared to other participating schools. 

Selected subdomains reported here were chosen in collaboration with our school/district partners. 
Changes in YDI subdomains from previous years, such as renaming some subdomains or changes to 
scales are flagged in the Technical Notes on page 40. YDI subdomains that also appear on the MDI are 
marked with an asterisk (e.g., general self-concept*); a note is included for subdomains that also 
appear on the MDI, but are named slightly differently (e.g., school environment) or if the subdomain is 
similar but not the same (e.g., reduced number of items).   

HOW THE RESULTS ARE SCORED  

The YDI uses three primary categories of questions to measure subdomains: Agreement Questions, 
Rating Questions, and Frequency Questions. Subdomains containing other unique question scales, for 
example, the Generalized Anxiety Disorder 2-item (GAD-2) scale, are described in the results section.   
 

AGREEMENT QUESTIONS 

Youth may indicate their level of agreement with a given 
statement. For example, students were presented with the 
following in the Loneliness subdomain: 

Please indicate your agreement or disagreement with each of 
the following statements: 

1. άL ŦŜŜƭ ƭƻƴŜƭȅέ 
2. άL ƻŦǘŜƴ ŦŜŜƭ ƭŜŦǘ ƻǳǘέ  
3. ά¢ƘŜǊŜ ƛǎ ƴƻ ƻƴŜ L ŦŜŜƭ ŎƭƻǎŜ ǘƻέ 

 

RATING QUESTIONS 

Subdomains may ask youth to provide a rating. For example, 
youth were asked the following in the General Health 
subdomain:  

In general, how would you describe your health? 

 
AGREEMENT OPTIONS 

р Ґ Ψ!ƎǊŜŜ ŀ ƭƻǘΩ          
п Ґ Ψ!ƎǊŜŜ ŀ ƭƛǘǘƭŜΩ             
о Ґ Ψ5ƻƴΩǘ ŀƎǊŜŜ ƻǊ ŘƛǎŀƎǊŜŜΩ                                      
н Ґ Ψ5ƛǎŀƎǊŜŜ ŀ ƭƛǘǘƭŜΩ   
м Ґ Ψ5ƛǎŀƎǊŜŜ ŀ ƭƻǘΩ 
 
 
 

 
RATING OPTIONS 

р Ґ Ψ9ȄŎŜƭƭŜƴǘΩ  
п Ґ Ψ±ŜǊȅ ƎƻƻŘΩ  
о Ґ ΨDƻƻŘΩ 
н Ґ ΨCŀƛǊΩ 
м Ґ ΨtƻƻǊΩ 
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FREQUENCY QUESTIONS 

Subdomains may ask how frequently youth engage in certain 
activities or behaviours. These subdomains each contain their 
own frequency-specific scale that is reported accordingly. For 
example, youth answered the following in the Physical Activity 
subdomain:  

How many days in a usual week are you physically active? 

 

EXAMPLE FREQUENCY OPTIONS 

0 days 
1 day 
2 days 
3 days 
4 days 
5 days 
6 days 
7 days 
 

 

HOW TO INTERPRET RESULTS   
In most cases, sǘǳŘŜƴǘǎΩ ǎǳōŘƻƳŀƛƴ ǎŎƻǊŜǎ ŀǊŜ ŎŀǘŜƎƻǊƛȊŜŘ ŀǎ ΨIƛƎƘΩΣ ΨaŜŘƛǳƳΩ ƻǊ Ψ[ƻǿΩΦ 
 

 
SCORING 

 
      HighΥ {ŎƻǊŜǎ җул҈ ƻŦ ǘƘŜ ǎŎŀƭŜΩǎ ƳŀȄ ǾŀƭǳŜ  
       όŜΦƎΦ җмн ƻǳǘ ƻŦ мрύ  
              
      MediumΥ җсл҈ ŀƴŘ ғул҈ ƻŦ ƳŀȄ ǾŀƭǳŜ  
      όŜΦƎΦ җф ǘƻ ғмн ƻǳǘ ƻŦ мрύ 
 
      Low: Scores <60% of max value  
       (e.g. <9 out of 15) 
 

 

    e.g., self-concept 

EXAMPLE INTERPRETATION: 

49% of youth reported that they have high self-esteem. (Filled purple bars indicates school or district-
specific results; black vertical line indicates the average of all participating districts).  
 
FOR SCHOOLS OR DISTRICTS WITH SMALL SAMPLES 

In cases where sample sizes were insufficient to report high, medium, and low results for individual 
school or districts, we reported the mean (average) for student responses on a 11-point scale on which 
0 = Low and 10 = High. For scales that ask about frequencies (days or hours), 0 represents Never and 7 
represents Very Often. If most students participated in the YDI at your school, you can have greater 
confidence that the average YDI scores in your report are similar to the average in your school 
population. If only a small number of students took part in the YDI this year, please keep in mind that 
the average may not reflect the average in your general school population.   
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DEMOGRAPHICS 

POPULATION 
Total Sample                                                                                                        182 

AGE 
16.7 (0.4) years (mean, SD) 

GENDER IDENTITY  
Boy or man 41% Nonbinary 1% 

Girl or woman 58% In another way  1% 

SEXUAL ORIENTATION 
Straight or heterosexual 78% 2SLGBTQIA+ 22% 

RACIAL IDENTITY 
Arab φ South Asian 1% 

Black  2% Southeast Asian 2% 

East Asian 3% West Asian φ 

Indigenous  18% White 69% 

Latino  φ Other 7% 

NEWCOMERS 
Born in Canada 92% Born outside of Canada   8% 

LANGUAGES  
English only 82% 

English and other language(s) 15% 

Other language(s) only 3% 

HEALTH CONDITIONS 
Physical or sensory disability (e.g., use a wheelchair, vision impaired) 4% 
Mental health condition (e.g., depression, eating disorder, ADHD) 35%  
Learning disability (e.g., in reading, writing, or mathematics) 14%  
Chronic health condition 7% 
Other condition 9% 
No health condition or learning disability 49% 
{ǘǳŘŜƴǘǎ ŎƻǳƭŘ άǎŜƭŜŎǘ ŀƭƭ ǘƘŀǘ ŀǇǇƭȅέ ǘƘŜǊŜŦƻǊŜ percentages may add up to greater than 100% 
PARENT/GUARDIAN EDUCATION  
Graduate or Professional Degree (e.g., Masters, PhD) 8%  

University degree (e.g., Bachelors) 22%  

College program (e.g., diploma, certificate, apprenticeship) 22%  

High school or less 18%  

L ŘƻƴΩǘ ƪƴƻǿ 30%  

FAMILY AFFLUENCE 
High 31% 

Medium 46% 

Low 23% 
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DEMOGRAPHICS DESCRIPTIONS 

POPULATION 

Total number of students whose data are included in this report.  

GENDER IDENTITY 

Youth selected which best describes their current gender identity: άboy or man,έ άgirl or woman,έ 
άƴƻƴōƛƴŀǊȅ,έ ƻǊ άin another way.έ 

SEXUAL ORIENTATION 

Youth selected which best describes their sexual orientation and could select more than one category. 
2SLGBTQIA+ includes those who identified as gay or lesbian, bisexual, pansexual, queer, asexual, 
questioning/unsure, and Indigenous participants who described themselves as two-spirited. 

RACIAL IDENTITY 

The YDI question about racial identity comes from the Guidance on the Use of Standards for Race-
Based and Indigenous Identity Data Collection and Health Reporting in Canada report from the 
Canadian Institute for Health Information (2020): 

We know that people of different races do not have significantly different genetics. But, our race still 
has important consequences, including how we are treated by different individuals and institutions. 
Which race category best describes you? Check all that apply. 

Indigenous includes those that identify as First Nations, Métis, or Inuit descent. If Indigenous is 
selected, youth are invited to share what group they most identify and the name of their nation.  

Please note that the YDI project will never publicly report YDI data for Indigenous children, nor 
use it for comparison, without engagement/approval of Indigenous partners. Data are used to 
support Indigenous self-determination toward improving developmental outcomes for 
Indigenous children. 

Arab includes, for example, those who identify as Egyptian, Saudi Arabian, or Lebanese descent.  

Black includes, for example, those who identify as African, Afro-Caribbean, or African Canadian 
descent.  

East Asian includes, for example, those who identify as Chinese, Korean, Japanese, or Taiwanese 
descent.  

Latino includes, for example, those who identify as Latin American or Hispanic descent.  

South Asian includes, for example, those who identify as Indian, Pakistani, Punjabi, Bangladeshi, Sri 
Lankan, or Indo-Caribbean descent.  

Southeast Asian includes, for example, those who identify as Filipino, Vietnamese, Cambodian, Thai, or 
Indonesian descent.  

West Asian includes, for example, those who identify as Afghan, Iranian/Persian, or Turkish descent.  

White includes, for example, those who identify as European descent.  

Other represents those who identify with categories not listed above. 

https://www.cihi.ca/sites/default/files/document/guidance-and-standards-for-race-based-and-indigenous-identity-data-en.pdf
https://www.cihi.ca/sites/default/files/document/guidance-and-standards-for-race-based-and-indigenous-identity-data-en.pdf
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NEWCOMERS 

Youth indicated whether they were born in Canada or outside of Canada. 

LANGUAGES 

Youth select one of the following categories describing their first language(s) learned at home: ά9ƴƎƭƛǎƘ 
only,έ ά9ƴƎƭƛǎƘ ŀƴŘ other language(s),έ or άhǘƘŜǊ language(s) only.έ   

HEALTH CONDITIONS 

Youth selected any health condition(s) that they may have, including physical or sensory disabilities, 
mental health conditions, learning disabilities, and chronic health conditions. Other conditions that do 
ƴƻǘ Ŧŀƭƭ ƛƴǘƻ ǘƘŜǎŜ ŦƻǳǊ ŎŀǘŜƎƻǊƛŜǎ Ƴŀȅ ōŜ ǊŜŎƻǊŘŜŘ ŀǎ άhǘƘŜǊ ŎƻƴŘƛǘƛƻƴΦέ 

PARENT/GUARDIAN EDUCATION 

Youth selected the highest level of education of at least one parent/guardian. The parent/guardian 
with the highest-level degree is reported here. 

FAMILY AFFLUENCE 

Family affluence was measured using the Family Affluence Scale (Currie et al., 2008), a validated scale 
that contains youth-friendly indicators of socioeconomic status (for example, owning a vehicle, 
number of family vacations per year). Family affluence is categorized as low, medium, and high based 
on the sum score across all socioeconomic indicators.  
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 SOCIAL & EMOTIONAL DEVELOPMENT |        
SOCIAL & EMOTIONAL DEVELOPMENT  
Social and emotional development encompasses the 
knowledge, attitudes, and skills involved in emotional 
management, positive goal-setting, healthy relationship 
development, responsible decision-making, and effective 
problem-solving (Mahoney et al., 2020). These competencies 
are necessary for successfully navigating the social and 
emotional challenges that accompany the period of youth and 
emerging adulthood.  

In addition to supporting positive youth development and well-
being (LlamasπDƝaz et al., 2022), better social and emotional 
skills are associated with lower levels of mental illness, 
behavioural disorders, and conflict with others (Sancassiani et 
al., 2015). References for the survey items can be found in the 
Reference section. 

Social and emotional 
development on the YDI has 
three domains: 
 
º Social and Emotional 

Competence  
º Identity  
º Cognitive Domain 

*Subdomains that include the same items as the MDI. 

 

SOCIAL AND EMOTIONAL COMPETENCE 

EMOTIONAL SELF-REGULATION*  

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳent with statements about how they 
regulate their emotions. 

ŜΦƎΦΣ άL Ŏŀƴ ŎŀƭƳ ƳȅǎŜƭŦ Řƻǿƴ ǿƘŜƴ LΩƳ ŜȄŎƛǘŜŘ ƻǊ ǳǇǎŜǘ.έ 

*called Self-Regulation (Short-Term) on MDI 

Note: This indicator was measured differently from 2021/2022. 
Please refer to Technical Notes for change.  

] 

PERSPECTIVE TAKING 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ ǘƘŜƛǊ ability 
ǘƻ ƛƳŀƎƛƴŜ ŀ ǎƛǘǳŀǘƛƻƴ ŦǊƻƳ ǎƻƳŜƻƴŜ ŜƭǎŜΩǎ Ǉƻƛƴǘ ƻŦ ǾƛŜǿΦ 

e.g., ά²ƘŜƴ LΩƳ ǳǇǎŜǘ ǿƛǘƘ ǎƻƳŜƻƴŜΣ L ǳǎǳŀƭƭȅ ǘǊȅ ǘƻ Ǉǳǘ ƳȅǎŜƭŦ 
in their shoes for a while.έ 
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EMPATHY* 

Empathy is the experience of understanding and sharing the 
feelings of others.  

e.g., "I care about the feelings of others."  

] 

PROSOCIAL BEHAVIOUR*  

Prosocial behaviour refers to actions that benefit others. 

ŜΦƎΦΣ άI helped someone who was hurt.έ 

 

GRATITUDE 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ ŦŜŜƭƛƴƎ 
grateful about things in their lives. 

ŜΦƎΦΣ άL ŦŜŜƭ ǘƘŀƴƪŦǳƭ ŦƻǊ ŜǾŜǊȅŘŀȅ ǘƘƛƴƎǎ.έ 

] 

EXTERNALIZING BEHAVIOUR  

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ ŜȄƘƛōƛǘƛƴƎ 
externalizing behaviour, such as lack of rule-following and 
physical aggression.  

ŜΦƎΦΣ άL break things on purpose,έ ŀƴŘ άL ƭƻǎŜ Ƴȅ ǘŜƳǇŜǊ.έ 

 

 

 IDENTITY 

GENERAL SELF-CONCEPT* 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ Ƙƻǿ ǘƘŜȅ 
see and value themselves. 

ŜΦƎΦΣ άIn general, I like being the way I am.έ 

*called Self-Esteem on MDI 
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PURPOSE AND MEANING 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ ƘŀǾƛƴƎ ŀ 
meaningful life.  

ŜΦƎΦΣ άaȅ ƭƛŦŜ Ƙŀǎ ŀ ŎƭŜŀǊ ǎŜƴǎŜ ƻŦ ǇǳǊǇƻǎŜ.έ 

 

GROWTH MINDSET 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘ άMy intelligence 
is something that I ŎŀƴΩǘ ŎƘŀƴƎŜ ǾŜǊȅ ƳǳŎƘ.έ (Reverse scored) 

*higher percentage = more growth mindset 

 

 

COGNITIVE DOMAIN 

EXECUTIVE FUNCTIONING 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ higher 
cognitive skills, such as focused attention, self-control, and 
working memory. 

ŜΦƎΦΣ άL ŀƳ Ŝŀǎƛƭȅ ŘƛǎǘǊŀŎǘŜŘΦέ όwŜǾŜǊǎŜ ǎŎƻǊŜŘύ 
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 SOCIAL WELL-BEING | x 

SOCIAL WELL-BEING 
Social well-being assesses the quality and number of meaningful 
relationships youth have with their peers, family, and different 
community members. Positive and healthy social relationships 
play an important role in promoting physical, mental, and 
emotional health during and beyond youth.  

Forming and maintaining social relationships has long been 
considered paramount to motivation and well-being (Michalski et 
al., 2020). References for the survey items can be found in the 
Reference section. 

Social well-being has three 
domains: 
 
º Peers 
º Community  
º Family 

*Subdomains that include the same items as the MDI. 
 

PEERS 

FRIENDSHIP INTIMACY*  

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ statements about the 
closeness of their friendships. 

e.g., άL ƘŀǾŜ ŀǘ ƭŜŀǎǘ ƻƴŜ ǊŜŀƭƭȅ ƎƻƻŘ friend I can talk to 
when something is bothering meΦέ 

 

PEER BELONGING*   

¸ƻǳǘƘΩǎ level of agreement with statements about their 
sense of belonging to a social group.  

e.g., άL ŦŜŜƭ ǇŀǊǘ ƻŦ ŀ ƎǊƻǳǇ ƻŦ ŦǊƛŜƴŘǎ ǘƘŀǘ Řƻ ǘƘƛƴƎǎ 
together.έ 

 

 

COMMUNITY 

SUPPORTIVE ADULTS IN THE COMMUNITY*   

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ Ƙƻǿ 
supported they feel by the adults in their community. 

ŜΦƎΦΣ άLƴ Ƴȅ ƴŜƛƎƘōƻǳǊƘƻƻŘκŎƻƳƳǳƴƛǘȅΣ ǘƘŜǊŜ ƛǎ ŀƴ 
adult who really cares about me.έ 

*called Supportive Adults in the Neighbourhood on the 
MDI  
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SENSE OF COMMUNITY BELONGING  

¸ƻǳǘƘΩǎ ǊŀǘƛƴƎ ƻŦ ǘƘŜƛǊ ǎŜƴǎŜ ƻŦ ōŜƭƻƴƎƛƴƎ ǘƻ ǘƘŜƛǊ 
community, including geographic community, cultural 
community, etc.  

ŜΦƎΦΣ άI feel a sense of belonging in my community,έ ŀƴŘ 
άL ƪƴƻǿ ǿƘŜǊŜ ǘƻ Ǝƻ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ǘƻ ƎŜǘ ƘŜƭǇ.έ 

 

LONELINESS  

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ 
experiencing feelings of exclusion and social isolation.  

ŜΦƎΦΣ άL ƻŦǘŜƴ ŦŜŜƭ ƭŜŦǘ ƻǳǘ.έ 

 

 
 

FAMILY 

SUPPORTIVE ADULTS AT HOME*  

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ Ƙƻǿ 
supported they feel by the adults at home. 

ŜΦƎΦΣ άLƴ Ƴȅ ƘƻƳŜΣ ǘƘŜǊŜ ƛǎ ŀ ǇŀǊŜƴǘ ƻǊ ŀƴƻǘƘŜǊ ŀŘǳƭǘ 
who listens to me when I have something to say.έ 

 

EATING WITH ADULTS 

How often youth reported eating meals (or snacks) with 
parents or another adult family member. 
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 LEARNING ENVIRONMENT & ENGAGEMENT | x                         
LEARNING ENVIRONMENT & ENGAGEMENT 

Given the significant time spent in the learning environment, this 
ŘƛƳŜƴǎƛƻƴ ǎŜŜƪǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ȅƻǳǘƘΩǎ ŜȄǇŜǊƛŜƴŎŜǎ ŀǘ ǎŎƘƻƻƭΣ 
including their academic growth and opportunities, their school 
environment, and the broader school community. School 
connectedness has been shown to be important for promoting 
academic achievement and averting negative behaviours (Center 
for Disease Control, 2009).  

Moreover, it is an actionable area to enact positive changes in 
youth well-being through increased opportunities, supportive 
adult-student relationships, and anti-bullying programming. 
References for the survey items can be found in the Reference 
section.  

Learning environment and 
engagement has four 
domains: 
 
º Personal development  
º School climate 
º School connection 
º Mental health in schools 

*Subdomains that include the same items as the MDI. 
 

PERSONAL DEVELOPMENT 

OPPORTUNITIES FOR SKILL DEVELOPMENT  

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘ άL ƘŀǾŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ŘŜǾŜƭƻǇ ǎƪƛƭƭǎ ǘƘŀǘ ǿƛƭƭ ōŜ 
useful later in life (like job skills and skills to care for others)...  

 

Χƛƴ ǎŎƘƻƻƭέ 

 

ΧƻǳǘǎƛŘŜ ƻŦ ǎŎƘƻƻƭέ 
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EXTRACURRICULAR ACTIVITIES 
Youth indicated which extracurricular activities they participate in and out of school, as well as 
activities they wish they could partake in.  

Activity  

L Řƻ ǘƘƛǎ ŀŎǘƛǾƛǘȅΧ 
I wish I could do this 

ŀŎǘƛǾƛǘȅΧ 

Χƛƴ ǎŎƘƻƻƭ 
...outside 
of school 

Χƛƴ ǎŎƘƻƻƭ 
...outside 
of school 

Educational lessons or activities 
(e.g., tutoring, math, language 
school) 

41% 19% 10% 8% 

Playing music/music lessons 24% 17% 6% 15% 

Art lessons (e.g., drawing, painting)  
 

30% 16% 7% 9% 

Individual sports with a coach or 
instructor (e.g., swimming, dance, 
gymnastics, ice skating, tennis) 

14% 37% 8% 11% 

Team sports with a coach or 
instructor (e.g., basketball, hockey, 
soccer, football) 

30% 38% 7% 9% 

Playing computer/video games 8% 68% 5% 4% 

Hanging out with friends in-person  70% 80% 2% 9% 

Hanging out with friends online or 
on the phone 

19% 85% 2% 4% 

Exercising (outside of 
individual/team sports) 

25% 74% 6% 5% 

Volunteering 16% 47% 8% 10% 
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Religious, spiritual, or faith-based 
activities  

5% 19% 7% 6% 

Reading for fun  25% 49% 4% 6% 
 

 

SCHOOL PROGRAMS & WELL-BEING 
tŜǊŎŜƴǘŀƎŜ ƻŦ ȅƻǳǘƘ ǿƘƻ ŀƎǊŜŜŘ Ψŀ ƭƛǘǘƭŜΩ ƻǊ Ψŀ ƭƻǘΩ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘ ά¢ƘŜ ŦƻƭƭƻǿƛƴƎ ǎŎƘƻƻƭ 
programs add to my well-ōŜƛƴƎΥέ 

Music  
 
74% 

Team sports 
 
81% 

Individual sports 
 
82% 

Visual arts 
 
79% 

Performing arts 
 
63% 

Student leadership 
 
64% 

Life skills (e.g., trades, cooking) 
 
75% 

Special interest clubs  
 
68% 

Gender and sexuality 
alliances clubs* 
 
78% 
*among 2SLGBTQIA+ students 

 

SCHOOL CLIMATE 

SCHOOL SAFETY 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘ άL ŦŜŜƭ 
safe ŀǘ Ƴȅ ǎŎƘƻƻƭέ 

 

SCHOOL ENVIRONMENT* 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ ǘƘŜ 
social atmosphere of the school, including the 
relationships and interactions between and amongst 
students and staff.  

ŜΦƎΦΣ ά¢ŜŀŎƘŜǊǎ ŀƴŘ ǎǘǳŘŜƴǘǎ ǘǊŜŀǘ ŜŀŎƘ ƻǘƘŜǊ with 
ǊŜǎǇŜŎǘ ƛƴ ǘƘƛǎ ǎŎƘƻƻƭέ  
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*called School Climate on the MDI 

SCHOOL START TIME 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘ άaȅ 
school start time prevents me from getting enough 
ǎƭŜŜǇΦέ  

 

VICTIMIZATION I*  

How frequently youth reported experiencing bullying or harassment during the school year, 
including physical, social, verbal, and/or cyberbullying.  

Cyberbullying (e.g., online messaging) 
 

 

Physical Bullying (e.g., hit or kicked) 
 

 

Social Bullying (e.g., exclusion, gossip) 
 

 

Verbal Bullying (e.g., threatened, teased) 
 

 

VICTIMIZATION II 
Percentage of youth who witnessed someone being 
bullied or harassed this school year. 

57% 
witnessed someone being bullied or 

harassed this year 
44% 

average for reporting districts 
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SCHOOL CONNECTION 

SCHOOL BELONGING* 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ ǘƘŜƛǊ 
sense of belonging at school.  

ŜΦƎΦΣ άL ŦŜŜƭ ƭƛƪŜ L ōŜƭƻƴƎ ƛƴ ǘƘƛǎ ǎŎƘƻƻƭέ 

 

SUPPORTIVE ADULTS AT SCHOOL* 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ Ƙƻǿ 
supported they feel by the adults at their school. 

ŜΦƎΦΣ ά!ǘ Ƴȅ ǎŎƘƻƻƭΣ ǘƘŜǊŜ ƛǎ ŀƴ ŀŘǳƭǘ ǿƘƻ ǊŜŀƭƭȅ ŎŀǊŜǎ 
ŀōƻǳǘ ƳŜέ 

 

 

MENTAL HEALTH IN SCHOOLS 

PERCEPTIONS ABOUT MENTAL HEALTH IN SCHOOLS 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǎǘŀǘŜƳŜƴǘǎ ŀōƻǳǘ ǘƘŜƛǊ 
ǎŎƘƻƻƭΩǎ ǎǳǇǇƻǊǘƛǾŜ ŎƭƛƳŀǘŜ regarding mental health.  

ŜΦƎΦΣ άtŜƻǇƭŜ ŀǘ Ƴȅ ǎŎƘƻƻƭ ǘŀƭƪ ƻǇŜƴƭȅ ŀōƻǳǘ ƳŜƴǘŀƭ 
ƘŜŀƭǘƘέ 

 

MENTAL HEALTH LITERACY 

¸ƻǳǘƘΩǎ ƭŜǾŜƭ ƻŦ ŀƎǊŜŜƳŜƴǘ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘ άL ǿƻǳƭŘ 
know how to help a friend who is constantly feeling 
ǿƻǊǊƛŜŘΣ ƴŜǊǾƻǳǎΣ ƻǊ Řƻǿƴ ŀƭƭ ǘƘŜ ǘƛƳŜΦέ 

 


































